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Abstract 

The purpose of the study was to examine direct and indirect effects of social support, 
social connectedness, and loneliness in predicting adjustment difRculties. The sample of 
the study was 404 university students (212 females and 192 males) studying in diffe- 
rent departments of the Faculty of Education at Pamukkale University. The ages of the 
students ranged from 16 to 27 years with a mean 18.65 years. Forty-seven percent of 
the participants were male and 53% were female. A set of demographic questions, the 
Adjustment DifRculties Scale, the UCLA Loneliness Scale, the Social Provision Scale, 
and the Social Connectedness Scale were used to collect the data. Results show that social 
support, social connectedness, and loneliness correlate significantly in the expected direc- 
tion with the measures of adjustment difficulties. In addition, findings indicate that social 
support, social connectedness, and loneliness are predictors of adjustment difRculties. So- 
cial connectedness and social support have indirect effects in relation between loneliness 
and adjustment difRculties. In other words, social connectedness and social support serve 
not only indirectly as a mediator to loneliness in predicting to adjustment difRculties, but 
also they predict directly to adjustment difRculties. 

Keywords 

Loneliness, Adjustment DifRculties, Social Support, Social Connectedness. 


* Correspondence-. Assist. Prof. Dr. Erdin^ Duru, Pamukkale University, Department of Educational Sciences, 
Kinikli Campus, Denizli / Turkey. E-mail:eduru@pamukkale. edu.tr 

Kuram ve Uygulamada Egitim Bilimleri / Educational Sciences: Tlieory &. Practice 
8 (3) • September 2008 ♦ 849-856 


© 2008 Egitim Danifmanligi ve Ara§tirmalan lletifim Hizmetleri Tic. Ltd. ^ti. 


850 • EDUCATIONAL SCIENCES: THEORY & PRACTICE 


Transition from high school to higher education is an important period 
in students’ social as well as academic lives from the adjustment point 
of view (Oswald, 8c Clark, 2003). Previous studies on adjustment have 
suggested that significant relationships with others are essential for stu- 
dents to adjust to the college environment (Duru,2005, 2008a). Students 
who are able to establish connections in their new environment adjust 
better than students who are unsuccessful to establish new relationships. 
In transition to a college, students may have some opportunities that 
value for growth and change, and are faced with various problems inc- 
luding social, academic, and personal adjustment. Colleges offer a new 
environment for students to try new identities and social ties, and form 
new activities, interests, and social relationships. On the other hand, the 
process of adjustment to a new environment is considered an important 
psycho-social process that may affect in different ways the performan- 
ce and functioning of an individual (Bojuwoye, 2002; Ceyhan, 2006, 
Dyson, Sc Renk, 2006; Jackson, Pratt, Hunsberger, 8c Pancer, 2005; Jay, 
8c D’augeUe, 1991; Kulaksizoglu, Dilmaf, Ekji, Sc Otrar, 2003; Larose, 
8c Boivin, 1998; Pancer, Pratt, Hunsberger, 8c Alisat, 2004; Paul, 8c Bri- 
er, 2001; Stroebe, Van Vliet, Hewstone, 8c Willis, 2002). 

Previous studies support that loneliness and anxiety increase among 
students during the college transition. Research also points out that 
students may have limited resources to deal with adjustment problems 
during this period such as adapting to new roles and rules, lacking study 
skills, academic difficulties, loss or lack of social support, friendsickness, 
and loneliness (see Chen, 1999; Cheng, 8c Furnham, 2002; Duru, 2005 ; 
Halamandaris, 8c Power, 1997, 1999). Chen (1999) stresses that soci- 
al connectedness, identity negotiation, and academic competences are 
three important aspects of the transition process. Research supports an 
important notion that academic adjustment, especially emotional and 
social adjustment, might be affected in negative ways and some students 
who experience separation from their family and previous social envi- 
ronment may have hard time to cope with this process. Furthermore, 
students who have higher levels of loneliness in transition to university 
may also experience loss or lack of social relationships, social network, 
and social ties that may affect, directly or indirectly, the levels of adjust- 
ment of these students. 

The links between loneliness, adjustment, and social relationship have 
been examined within different settings, cultures, and age groups (Cal- 
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vete, 8c Connor-Smith, 2006; Cutrona, 1982; Cutrona, 8c Russell, 1987; 
Deniz, Hamarta, 8c Ari, 2005; DiTommase, Brannen, Ross, 8c Burgess, 
2003; DiTommaso, 8c Spinner, 1997; Duru, 8c Poyrazli, 2007a, 2007b; 
Eker, Arkar, 8c Yaldiz, 2001; Herman, 8c Betz, 2006; Herrero, 8c Gracia, 
2004; Hamamci, 8c Duy, 2007; Lau, 8c Kong, 1999; McWhirter, 1997; 
Pearson, 1986; Peplau, 8c Perlman, 1982; Rokach, 2001; Schmitt, 8c 
Lawrence, 1985; Shams, 2001; Weis, 1973; Wheeler, Reis, 8c Nezlak, 
1983; Wilcox, Winn, 8c Fyvie-Gauld, 2005). Previous studies indica- 
te that loneliness and adjustment correlate with different measures of 
personal relationships among college students and young adults (Ak- 
man, 8cTugrul, 1996; Duru, 2007; DiTommase et ah, 2003). In earlier 
studies, variable that have emerged as consistent predictors of the level 
of loneliness are the meaningiulness of the interactions (Wheeler et 
al., 1983), companionship and social support (Duru, 2005, 2007), at- 
tachment and social expressivity (DiTommase et al., 2003), and social 
network (Duru, 8c Balkis, 2007). In the light of above studies, research 
results suggest that loneliness and adjustment not only relate to psycho- 
logical and physical aspects of subjective well-being, but also relate 
strongly with social aspects of life. In addition to social support, Duru 
found that social connectedness was related to loneliness among college 
students (2007, 2008a, 2008b). 

Lee and Robbins (1995, 1998) define social connectedness as an aspect 
of the self and as the subjective awareness of being in close relation with 
the social world. Social connectedness appears to be related to how ot- 
her people are represented within oneself. Some individuals feel a close 
relation with others such as family, friends, peers, even strangers, whe- 
reas others may not feel this close relation (Lee, Draper and Lee, 2001). 
As a result, interpersonal closeness in the social world may contain both 
proximal and distal relations with others (Lee, 8c Robbins, 1998). Social 
connectedness can affect one’s emotions, cognitions, perceptions, and 
therefore, his/her actions in relation to the social world. For example, 
people with higher levels of connectedness may easily manage relati- 
onships with other people and participate in social activities. On the 
other hand, people with lower social connectedness may not effectively 
manage their needs and emotions (Lee, 8c Robbins, 1998). As a result, 
it is expected that students with higher social connectedness and social 
support will likely to adjust easier to their social environment and expe- 
rience lower levels of loneliness. 
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In sum, in the framework of developmental guidance, it is clear that 
some students may need psychological help and support in the pro- 
cess of adjustment to university (Yefilyaprak, 2003). Because of that it 
is important to understand how loneliness, social support, and social 
connectedness particularly influence students in the adjustment process. 
Specifically, the purpose of the study is to examine direct and indirect 
effects of social support and social connectedness in predicting the ef- 
fect of loneliness on adjustment difficulties. 

Method 

Participants 

The sample of this study was composed of 404 university students (212 
females and 192 males) studying in different departments of the Faculty 
of Education at Pamukkale University. The age of the students ranged 
from 16 to 27 years with a mean 18.65 years. Fourth-seven percent of 
the participants were males and 53 % were females. 

Measures 

A set of demographic questions, the Social Connectedness Scale adap- 
ted by Duru (2007), the UCLA Loneliness Scale adapted by Demir 
(1989), the Social Provision Scale adapted by Duru and Balkis (2007), 
and the Adjustment Difficulties Scale adapted by Duru for this study 
were used to collect the data. All recorded data were analyzed by corre- 
lation, analysis of variance, sobel test statistic (Baron, 8c Kenny, 1986), 
and regression. 


Results and Discussion 

The results show that social support, social connectedness, and loneli- 
ness correlate significantly in the expected direction with the measures 
of adjustment difficulties. In addition, the findings indicate that social 
support, social connectedness, and loneliness are predictors of adjust- 
ment difficulties. Social connectedness and social support also have in- 
direct effects in relation between loneliness and adjustment difficulties. 
In other words, social connectedness and social support serve not only 
indirectly as a mediator to loneliness in predicting to adjustment diffi- 
culties, but also they predict directly to adjustment difficulties. 
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The results of this study show that social connectedness and soci- 
al support decrease the effect of loneliness on adjustment difficulties. 
Therefore, a high level of social connectedness and social support can 
provide opportunities for students to interact with others and increase 
their social connections with social and academic environment that may 
help them cope with the adjustment process of university. In addition, 
students who experience higher level of loneliness can be helped by 
designing intervention programs that target increasing students’ social 
relations, social skills, and communication skills. 
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